In the five step process, the first threequestion, search, appraise -may seem to be the easiest to teach and deliver in traditional courses. Much of this teaching may take place away from the clinics and patients, with scenarios that send students off to generate clinical questions, find research papers and to critically appraise them. The EBD process (and our professional obligations!) requires, though, that this research be applied. We must strive to ensure that all the principles -whilst known and understood by students -don't get left in a sterile learning environment that is distant from the clinic. Finding ways to facilitate faculty -both part-and full-time -to enable students to apply their learning in the clinic with patients, will be key to delivering this essential element of EBD. This will help to ensure the second and third elements of the EBD triad are as strong as the best evidence one.
Teaching the principles
How will we teach these EBD principles?
Stand-alone courses are unlikely to be as effective as incorporating EBD into clinical teaching. 3 Clinical teaching needs to be underpinned by the principles of EBD from the outset in order for students to value it in the way we would like. Furthermore, since a significant mode of learning is through modelling, 4 it is incumbent on clinical teachers to be using EBD and clearly demonstrating that use in the clinic during their care of patients, if students are to value it and learn to use it too.
Teaching EBD is one thing, assessing it is another. The recently published Sicily statement on classification and development of evidence-based practice learning assessment tools 5 covers some of the challenges for evaluating teaching and learning and there are tools developed and validated already for use specifically in the dental undergraduate curriculum. 6 As this element of teaching matures within our curricula, we would do well to assess how it is changing our students' attitudes towards, and understanding of, the EBD process so that we can work out how to further enhance it. it can draw. But if, when designing our curricula, we adhere to the GDC learning outcomes alone we will not be training our graduates to contribute either as research leaders or partners in research. We must go further and train men and women of science 11 who can embrace complex problems and engage with them critically and so improve the care we are able to provide for our patients.
